
  

 

7th Grade Life Education Curriculum 
 
Course Description: Life Education provides the opportunity for students to learn life skills 
such as study strategies and time management, as well as provide academic support. This course 
focuses on reinforcing positive and productive behaviors, good character traits, building 
relationships, and exposure to the community and its resources. 
 Life Education is vertically aligned, grades 6-8. Each grade level includes the following 
five units and build off each other in a sequential fashion to provide consistency in developing a 
positive, caring learning environment. This curriculum is written for 32 days of the course. The 
remaining days are divided among additional building level educational topics and experiences.  
 
Scope and Sequence: 

Timeframe Unit Instructional Topics 

9 Days Olweus Topic 1: Review 
Topic 2: New Class Meetings 

7 Days Goal Setting Topic 1: Goal Setting  

8 Days Executive Skills  Topic 1: AVID Skills and Techniques 
Topic 2: Digital Citizenship 

6 Days Growth and Development Topic 1: Growth and Development  

2 Days Drug Prevention  Topic 1: Handling Peer Pressure  
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Curriculum Revision Tracking 
 
Fall 2018 
Updated ISTE standards 
 
Unit 3: 

• Added Topic 2: Digital Citizenship 
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7th Grade Life Ed Unit: Olweus 

Subject: Olweus  
Grade: 7 
Name of Unit: Olweus 
Length of Unit: 9 Days 
Overview of Unit: This unit builds off of the 6th grade Olweus curriculum. Students learn ways 
to deal with digital bullying and how to take an active role as a bystander. Students also will 
engage in activities that will prepare them to recognize and report dangerous situations in a 
productive manner. 
 
Priority Standards for unit: 

● DESE.Health.3E.8 Demonstrate strategies to prevent, manage, or report social problems 
related to abuse, exploitation, harassment, or bullying 

● DESE.Health.3E.8 Investigate resources available to cope with social problems related to 
abuse, exploitation, harassment, or bullying (e.g., school, police, peers, hotlines, 
counselors) 

● DESE.Health.3E.7 Discuss sexual harassment issues and create a plan to address these 
issues 

 
Essential Questions: 

1. How does a student report a bullying or mean act? 
2. How can a student be prepared to deal with cyberbullying and digital identity issues?  
3. How can a student be a proactive bystander? 

 
Enduring Understanding/Big Ideas: 

1. Students will understand how to report a bullying and mean act at their new middle 
school and the roles the various administration plays such as counselors, teachers, 
administrative assistants, bus drivers and administrators.  

Unwrapped Concepts 
(Students need to know) 

Unwrapped Skills 
 (Students need to be 

able to do) 

Bloom’s 
Taxonomy 

Levels 
Webb's 
DOK 

strategies to prevent, manage, or report social 
problems related to abuse, exploitation, 

harassment, or bullying Demonstrate  Understand 2 
resources available to cope with social 
problems related to abuse, exploitation, 

harassment, or bullying Investigate  Understand 2 
sexual harassment issues and create a plan to 

address these issues Discuss  Understand 2 
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2. Students will extend their learning about cyberbullying from sixth grade and explore the 
various avenues, consequences and ways to protect oneself from cyberbullying. Students 
will be aware how to manage their online identify with integrity to avoid being a victim 
online as well as developing a negative digital footprint.  

3. Students will learn how to thwart bullying by keeping bullies from operating in isolation. 
 
Unit Vocabulary: 

Academic Cross-Curricular Words Content/Domain Specific 

● Advocate 
● Analyze 
● Empathize 
● Investigate 
● Witness 

● Bullying 
● Bullying Circle 
● Bystander 
● Mean Acts 
● Reporting 

Resources for Vocabulary Development: Quality Tools 
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Topic 1: Review 

Engaging Experience 1 
Title: Reviewing the Basics 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.3E.8 Demonstrate strategies to prevent, manage, or report social 
problems related to abuse, exploitation, harassment, or bullying 

Detailed Description/Instructions: Students participated in Olweus class meetings in 6th grade. 
The purpose of this first class meeting is to review the structure of class meetings as well as the 
basics in the Olweus program. The basics include the Board of Education adopted definition of 
bullying, bullying versus mean acts, and the different roles within bullying situations (horseshoe 
activity), reporting techniques and how others can support a student who has been bullied.    

The teacher may use the below GoogleSlide link to guide this discussion and begin the 
discussion. Teachers and teams should edit these slides as appropriate and feel free to add 
additional material where it makes sense.    

GoogleSlide Link: View the Class Meeting Expectations/Rules Review. 
 Another resource for teachers to understand the different activities they experienced in 
6th grade would be the 6th Grade Life Education curriculum, found at 
http://www.parkhill.k12.mo.us/teaching_and_learning/middle-_and_high-
_school_curriculum/life_education/  
Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class Participation  
 
 
  

https://docs.google.com/a/parkhill.k12.mo.us/presentation/d/1CKXLHVRLYF-YxGBIcgTbqSn7SeyE5plZle4ue7XFFjw/edit?usp=sharing
http://www.parkhill.k12.mo.us/teaching_and_learning/middle-_and_high-_school_curriculum/life_education/
http://www.parkhill.k12.mo.us/teaching_and_learning/middle-_and_high-_school_curriculum/life_education/
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Topic 2: New Class Meetings 

Engaging Experience 1 
Title: Digital Bullying  
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.3E.8 Investigate resources available to cope with social problems 
related to abuse, exploitation, harassment, or bullying (e.g., school, police, peers, 
hotlines, counselors) 

Detailed Description/Instructions: As students spend a significant amount of time 
communicating with peers through the use of technology, this lesson will: 

● Give examples of digital bullying 
● Highlight the consequences associated with online bullying 
● Give students options for dealing with online bullying 

 The teacher will begin by showing a cyberbullying video (Cyber Bullying Virus), then 
lead a discussion identifying the ways/methods students can be bullied online (Platforms: social 
media, group texts, online gaming platforms, email, etc. Methods: rumors, pictures, memes, 
harassing language, hate language, etc.) 
 As a whole class, or in smaller groups, the students can create a t-chart to describe the 
thoughts/feelings of the two sides: the person causing harm and individual that was bullied.    
Ask about the motivation behind bullying acts.  
 Students will then explore the reasons why cyberbullying can be so devastating for the 
victim by leading the class in an activity to determine how technology can magnify feelings of 
isolation and shame. (A good practice is to encourage students to delete hurtful text messages, 
videos, emails, etc. so as to not re-read them which could potentially re-victimize them 
repeatedly.) Students should be asked to try and answer this question: “How can a person being 
bullied get away from the bullying?” A lack of options may highlight how difficult cyberbullying 
can be for victims. 
 Finish discussion by reviewing the CyberBullying Dos and Don’ts document. Discuss the 
effectiveness of this list.  
 Other supporting materials: Digital Kindness Presentation 
Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class Participation  
 
 
 
 
 
 

https://www.youtube.com/watch?v=vmQ8nM7b6XQ
https://docs.google.com/a/parkhill.k12.mo.us/document/d/1saiDnXymIwIksiHHMe848DjbIFiHMIEL0doP7cDo_Zw/edit?usp=sharing
https://docs.google.com/a/parkhill.k12.mo.us/presentation/d/1aRdQOam5aT5kWl_vpgFcCvRKpmI-HZM9N6GbMEyr7yw/edit?usp=sharing
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Engaging Experience 2 
Title: Reporting  
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.3E.8 Demonstrate strategies to prevent, manage, or report social 
problems related to abuse, exploitation, harassment, or bullying 

 Supporting: 
● DESE.Health.3E.7 Discuss sexual harassment issues and create a plan to address 

these issues 
Detailed Description/Instructions: “Reporting” is an important topic for our students. They 
should be prepared to recognize a situation that should be reported, and also how they can report 
what is happening in a way that provides help. 
 To explore all of the possible situations that would require a student to report, the class 
could engage in a brainstorming session to name situations where someone they know is being 
harmed or could be harmed. Possible situations may include: 

● Bullying 
● Self-harm (such as cutting or even suicidal thoughts) 
● Drug abuse 
● Domestic abuse 
● Violence 
● Sexual Abuse 

 For each of these situations, discuss the options for reporting this information to an adult.   
Who could you trust with this information? Possibilities include: 

● Trusted teacher in your school (current or former) 
● School Counselor/Social Worker 
● Parent 
● School Administrator 
● Resource Officer 

 Discuss how likely it will be that someone in your life may have issues like this. You 
may even ask how many students have already known someone who was dealing with one or 
more of these issues. Stress to students that it is not their job to solve a problem for a peer, but it 
is their responsibility to seek help when someone is in need. It may be helpful to compare the 
situation to an actual physical injury. You may not know how to set a broken arm, but you can 
definitely help them get to the ER by making a phone call or going to get help. 

Students should understand that each scenario and need is different, but they should be 
prepared to get help. Practice by presenting some scenarios. 

● What would you do if you found out your friend had been involved in 
_________________? What if they don’t want to you to tell anyone? What would 
you do? Why or why not?  
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This is also the time to discuss building-specific protocols for reporting bullying and 
other specific incidents (using Sprigeo or other resources). 

At the conclusion of the lesson, students should be able to recognize situations that 
require reporting to an adult, and should also have practiced deciding to whom they should report 
the information. 
Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class Participation  
 
Engaging Experience 3 
Title: Bystanders 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

• DESE.Health.3E.8 Investigate resources available to cope with social problems 
related to abuse, exploitation, harassment, or bullying (e.g., school, police, peers, 
hotlines, counselors) 

Detailed Description/Instructions: Now that students are associating with multiple peer groups, 
this class meeting will have students look at an experience through multiple lenses and 
perspectives.  
 Bullying can only happen in isolation (like if the bully corners another student when no 
one else is around). However, isolation can also occur with bystanders present, as long as those 
bystanders stay quiet or don’t allow someone with authority to stop the bullying. Bullying can 
happen in plain sight if the bystanders remain passive and/or assume someone else will step in. 

Ask students about “Genovese Syndrome.” A possible activity involves spending some 
time researching the circumstances surrounding this crime and the action/inaction of bystanders.   
Explore why bystanders may behave this way, and also, talk about if you have ever been in a 
situation you felt you should have taken action but chose to do nothing.  

Explore further when students may be most likely to speak up. When you are at home or 
in your own neighborhood, are you more likely to speak up than if you were in an unfamiliar 
place? If you were a brand-new student in a school would you feel comfortable confronting 
someone? Would it be easier in your own school with people you have known for a long time?   
Discuss and make a list of places/circumstances you may feel most comfortable/least 
comfortable speaking out against bullying behavior. 

Finally, anticipate new groups and scenarios students will be a part of in high school: 
sports teams, clubs, jobs, etc. How can you be prepared to avoid the “Genovese Syndrome?”   
Discussion should center on the support you have from others to give you a position of 
“strength” or confidence to stand up for what is right. 
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At the conclusion of the lesson, students should understand the “Genovese Syndrome” 
and how it may apply to bystanders witnessing bullying. They also should have prepared how to 
thwart “isolation” that bullies need to victimize other students. 
Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class Participation  
 
Engaging Experience 4-9 
Title: Additional Topics 
Suggested Length of Time: 1 Day each 
Standards Addressed 
 Priority: 

● DESE.Health.3E.8 Demonstrate strategies to prevent, manage, or report social 
problems related to abuse, exploitation, harassment, or bullying 

● DESE.Health.3E.8 Investigate resources available to cope with social problems 
related to abuse, exploitation, harassment, or bullying (e.g., school, police, peers, 
hotlines, counselors) 

● DESE.Health.3E.7 Discuss sexual harassment issues and create a plan to address 
these issues 

Detailed Description/Instructions: Class meetings occur a minimum of once a month. As the 
year progresses, the building, team or individual teacher will develop class meetings to further 
develop a school climate of safe, respectful, and caring. These class meetings should address 
student, class and team needs.   
Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class Participation  
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Summary of Engaging Learning Experiences for Topics 

 

Topic  Engaging 
Experience 

Title  

Description Suggested 
Length of 

Time 

Review Reviewing the 
Basics 

Students participated in Olweus class meetings in 
6th grade. The purpose of this first class meeting is 
to review the structure of class meetings as well as 

the basics in the Olweus program. The basics 
include the Board of Education adopted definition 

of bullying, bullying versus mean acts, and the 
different roles within bullying situations 

(horseshoe activity), reporting techniques and how 
others can support a student who has been bullied. 

The teacher may use the below GoogleSlide 
link to guide this discussion and begin the 

discussion. Teachers and teams should edit these 
slides as appropriate and feel free to add additional 

material where it makes sense. 
GoogleSlide Link: View the Class Meeting 

Expectations/Rules Review. 
Another resource for teachers to understand the 
different activities they experienced in 6th grade 

would be the 6th Grade Life Education curriculum, 
found at 

http://www.parkhill.k12.mo.us/teaching_and_learn
ing/middle-_and_high-

_school_curriculum/life_education/ 

1 Day 

New 
Class 

Meetings 

Digital 
Bullying  

As students spend a significant amount of time 
communicating with peers through the use of 

technology, this lesson will: 
● Give examples of digital bullying 

● Highlight the consequences associated with 
online bullying 

● Give students options for dealing with 
online bullying 

1 Day 

https://docs.google.com/a/parkhill.k12.mo.us/presentation/d/1CKXLHVRLYF-YxGBIcgTbqSn7SeyE5plZle4ue7XFFjw/edit?usp=sharing
https://docs.google.com/a/parkhill.k12.mo.us/presentation/d/1CKXLHVRLYF-YxGBIcgTbqSn7SeyE5plZle4ue7XFFjw/edit?usp=sharing
http://www.parkhill.k12.mo.us/teaching_and_learning/middle-_and_high-_school_curriculum/life_education/
http://www.parkhill.k12.mo.us/teaching_and_learning/middle-_and_high-_school_curriculum/life_education/
http://www.parkhill.k12.mo.us/teaching_and_learning/middle-_and_high-_school_curriculum/life_education/
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The teacher will begin by showing a cyberbullying 
video (Cyber Bullying Virus), then lead a 

discussion identifying the ways/methods students 
can be bullied online (Platforms: social media, 

group texts, online gaming platforms, email, etc. 
Methods: rumors, pictures, memes, harassing 

language, hate language, etc.) 
As a whole class, or in smaller groups, the students 

can create a t-chart to describe the 
thoughts/feelings of the two sides: the person 
causing harm and individual that was bullied. 

Ask about the motivation behind bullying acts.  
Students will then explore the reasons why 

cyberbullying can be so devastating for the victim 
by leading the class in an activity to determine how 

technology can magnify feelings of isolation and 
shame. (A good practice is to encourage students to 
delete hurtful text messages, videos, emails, etc. so 
as to not re-read them which could potentially re-
victimize them repeatedly.) Students should be 

asked to try and answer this question: “How can a 
person being bullied get away from the bullying?”   

A lack of options may highlight how difficult 
cyberbullying can be for victims. 

Finish discussion by reviewing the CyberBullying 
Dos and Don’ts document. Discuss the 

effectiveness of this list. 
Other supporting materials: Digital Kindness 

Presentation 

New 
Class 

Meetings 

Reporting  “Reporting” is an important topic for our students.   
They should be prepared to recognize a situation 
that should be reported, and also how they can 
report what is happening in a way that provides 

help. 
To explore all of the possible situations that would 
require a student to report, the class could engage 

in a brainstorming session to name situations 
where someone they know is being harmed or 

could be harmed. Possible situations may include: 

1 Day 

https://www.youtube.com/watch?v=vmQ8nM7b6XQ
https://docs.google.com/a/parkhill.k12.mo.us/document/d/1saiDnXymIwIksiHHMe848DjbIFiHMIEL0doP7cDo_Zw/edit?usp=sharing
https://docs.google.com/a/parkhill.k12.mo.us/document/d/1saiDnXymIwIksiHHMe848DjbIFiHMIEL0doP7cDo_Zw/edit?usp=sharing
https://docs.google.com/a/parkhill.k12.mo.us/presentation/d/1aRdQOam5aT5kWl_vpgFcCvRKpmI-HZM9N6GbMEyr7yw/edit?usp=sharing
https://docs.google.com/a/parkhill.k12.mo.us/presentation/d/1aRdQOam5aT5kWl_vpgFcCvRKpmI-HZM9N6GbMEyr7yw/edit?usp=sharing


Board Approved May 26, 2016            P a g e  | 12 
Board First Read with Revisions: January 10, 2019 

● Bullying 
● Self-harm (such as cutting or even suicidal 

thoughts) 
● Drug abuse 

● Domestic abuse 
● Violence 

● Sexual Abuse 
For each of these situations, discuss the options for 
reporting this information to an adult. Who could 

you trust with this information? Possibilities 
include: 

● Trusted teacher in your school (current or former) 
● School Counselor/Social Worker 

● Parent 
● School Administrator 
● Resource Officer 

Discuss how likely it will be that someone in your 
life may have issues like this. You may even ask 
how many students have already known someone 
who was dealing with one or more of these issues.   
Stress to students that it is not their job to solve a 
problem for a peer, but it is their responsibility to 

seek help when someone is in need. It may be 
helpful to compare the situation to an actual 

physical injury. You may not know how to set a 
broken arm, but you can definitely help them get to 
the ER by making a phone call or going to get help. 
Students should understand that each scenario and 
need is different, but they should be prepared to get 

help. Practice by presenting some scenarios. 
● What would you do if you found out your friend 
had been involved in _________________? What 

if they don’t want to you to tell anyone? What 
would you do? Why or why not?  

This is also the time to discuss building-specific 
protocols for reporting bullying and other specific 

incidents (using Sprigeo or other resources). 
At the conclusion of the lesson, students should be 
able to recognize situations that require reporting 

to an adult, and should also have practiced 
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deciding to whom they should report the 
information. 

New 
Class 

Meetings 

Bystanders Now that students are associating with multiple 
peer groups, this class meeting will have students 
look at an experience through multiple lenses and 

perspectives.  
Bullying can only happen in isolation (like if the 
bully corners another student when no one else is 
around). However, isolation can also occur with 

bystanders present, as long as those bystanders stay 
quiet or don’t allow someone with authority to stop 
the bullying. Bullying can happen in plain sight if 

the bystanders remain passive and/or assume 
someone else will step in. 

Ask students about “Genovese Syndrome.” A 
possible activity involves spending some time 
researching the circumstances surrounding this 

crime and the action/inaction of bystanders. 
Explore why bystanders may behave this way, and 
also, talk about if you have ever been in a situation 
you felt you should have taken action but chose to 

do nothing. 
Explore further when students may be most likely 
to speak up. When you are at home or in your own 
neighborhood, are you more likely to speak up than 

if you were in an unfamiliar place? If you were a 
brand-new student in a school would you feel 

comfortable confronting someone? Would it be 
easier in your own school with people you have 

known for a long time? Discuss and make a list of 
places/circumstances you may feel most 

comfortable/least comfortable speaking out against 
bullying behavior. 

Finally, anticipate new groups and scenarios 
students will be a part of in high school: sports 

teams, clubs, jobs, etc. How can you be prepared to 
avoid the “Genovese Syndrome?” Discussion 

should center on the support you have from others 

 1 Day 
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to give you a position of “strength” or confidence 
to stand up for what is right. 

At the conclusion of the lesson, students should 
understand the “Genovese Syndrome” and how it 

may apply to bystanders witnessing bullying. They 
also should have prepared how to thwart 

“isolation” that bullies need to victimize other 
students. 

New 
Class 

Meetings 

Additional 
Topics 

Class meetings occur a minimum of once a month. 
As the year progresses, the building, team or 

individual teacher will develop class meetings to 
further develop a school climate of safe, respectful, 

and caring. These class meetings should address 
student, class and team needs. 

1 Day each 
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7th Grade Life Ed Unit: Goal Setting 

Subject: Olweus  
Grade: 7 
Name of Unit: Goal Setting 
Length of Unit: 7 Days 
Overview of Unit: This unit builds off of the 6th grade Goals and Tracking Life Education unit.  
Students will develop individual goals that they will track throughout each quarter. Each quarter, 
students will review and reflect on these goals as well as develop new ones for the subsequent 
quarter. Teams will also develop a team mission statement within this unit.  
 
Priority Standards for unit: 

● DESE.Health.4A.6 Recognize that life management skills (e.g., stress management, goal 
setting, decision making, assertive behavior, resisting peer pressure, and conflict 
resolution) can be applied to personal situations that adolescents encounter 

 
Essential Questions: 

1. How can SMART goals be expanded outside of school? 
2. How can one align personal goals with the team mission statement?  

 
Enduring Understanding/Big Ideas: 

1. Students will explore and practice using SMART goals to set both academic and non-
academic goals that help them achieve inside and outside of the classroom. 

2. Students will engage in writing a team mission statement while thinking critically to 
balance and align the goals of the whole groups with their own personal goals. 

 
Unit Vocabulary: 

Academic Cross-Curricular Words Content/Domain Specific 

● Extracurricular  
● Mission Statement  
● Reflection  
● SMART Goals 
● Tracking  

 

Resources for Vocabulary Development: Quality Tools 

Unwrapped Concepts 
(Students need to know) 

Unwrapped Skills           
(Students need to be 

able to do) 

Bloom’s 
Taxonomy 

Levels 
Webb's 
DOK 

that life management skills Recognize  Understand 2 
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Topic 1: Goal Setting 

Engaging Experience 1 
Title: Philosophical Discussion of Goals 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.4A.6 Recognize that life management skills (e.g., stress 
management, goal setting, decision making, assertive behavior, resisting peer 
pressure, and conflict resolution) can be applied to personal situations that 
adolescents encounter 

Detailed Description/Instructions: In this activity, students will define, discuss, and explore 
what goals are and what purposes they serve in people’s lives. To begin, students will view the 
video: One-step-at-a-time. After viewing, the teacher should lead students in a discussion 
exploring these questions: 

● What is a goal? 
● What are some examples of goals people may set for themselves? 

○ Kids 
○ Adults 
○ Athletes 
○ Teachers 
○ Parents 

● Do you always reach all of your goals? 
● Why are some people more successful at reaching their goals, while others are not? 

 After the discussion, the class should be ready to explore how following the SMART 
Goal format may help them to accomplish their own goals in life. Present the SMART Acronym 
and explain/discuss each. 

S – Specific  
M – Measurable 
A – Attainable 
R – Relevant 
T – Time based 

 Then, as a group, use the SMART Goal graphic organizer to work on an example 
together. Consider using yourself as an example, or possibly a student in the room who has a 
specific goal in mind.    
 When finished completing this task, students should have the skills and understanding in 
order to complete the activity in the next lesson - writing their own SMART goals for 
themselves. 
Bloom’s Levels: Understand 
Webb’s DOK: 2; Rubric: Class Participation  

https://www.youtube.com/watch?v=8cCiqbSJ9fg
https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaSThNTUoweVVXeDQ/view?usp=sharing
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Engaging Experience 2 
Title: Goal Setting (Academic, Social, and Extracurricular)  
Suggested Length of Time: 1 Day 
Standards Addressed 

Priority: 
● DESE.Health.4A.6 Recognize that life management skills (e.g., stress 

management, goal setting, decision making, assertive behavior, resisting peer 
pressure, and conflict resolution) can be applied to personal situations that 
adolescents encounter 

Detailed Description/Instructions: In this activity, students will begin by reviewing the 
SMART acronym (from the previous lesson) and discuss as a large group how to write a quality 
goal. 
 Next, students will write three academic goals they would like to achieve for the quarter.   
With a partner, they will evaluate each goal according to the criteria: Specific, Measurable, 
Attainable, Relevant, and Timely. Once they have evaluated each, the students will complete the 
SMART graphic organizer for the goal they feel is best. 

After sharing in the whole group once again to elicit feedback, students will then repeat 
the process to name two more goals - one social and the other related to extra-curricular 
activities.  

To complete the activity, students will record these goals in one or more of these 
locations: data binders, citizenship cards, team data center, etc.    
Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class Participation 
 
Engaging Experience 3 
Title: Team Mission Statement  
Suggested Length of Time: 1-2 Days 
Standards Addressed 
 Priority: 

● DESE.Health.4A.6 Recognize that life management skills (e.g., stress 
management, goal setting, decision making, assertive behavior, resisting peer 
pressure, and conflict resolution) can be applied to personal situations that 
adolescents encounter 

Detailed Description/Instructions: In this exercise, students will view a variety of mission 
statements, then collaborate to create a team mission statement centered between their own 
personal goals and the mission statement of the school. 

In the large group setting, teachers will use the Writing a Mission Statement Presentation 
to provide examples of mission statements and instructions on how to write one for your team. 
 Students will gather in groups (3-4 students) with chart paper and sticky notes to start 
building a base for their mission statement. They should answer these questions: 

https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaSThNTUoweVVXeDQ/view?usp=sharing
https://docs.google.com/a/parkhill.k12.mo.us/presentation/d/1FwrD9Wsfdbszi-60daMFzqDi5alxYxp0lg-pdeAYJ_0/edit?usp=sharing
https://docs.google.com/a/parkhill.k12.mo.us/presentation/d/1FwrD9Wsfdbszi-60daMFzqDi5alxYxp0lg-pdeAYJ_0/edit?usp=sharing
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● Who are we? (qualities, values, beliefs) 
● Why are we here? 
● What do we have to do well together? 
● How will we make that happen? 

 Once groups have been able to gather answers, they should then collaborate on a mission 
statement that unifies all of these concepts. The teacher should then lead the groups to combine 
and create a new mission statement that honors both. The product of this process should 
eventually be one mission statement to represent the whole group.  
Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class Participation 
 
Engaging Experience 4 
Title: Review of Goals 
Suggested Length of Time: 3 Days 
Standards Addressed 
 Priority: 

● DESE.Health.4A.6 Recognize that life management skills (e.g., stress 
management, goal setting, decision making, assertive behavior, resisting peer 
pressure, and conflict resolution) can be applied to personal situations that 
adolescents encounter 

Detailed Description/Instructions: After completing the initial set of 3 goals (academic, social, 
and extracurricular) at the beginning of quarters 2-4, students will re-engage at the start of each 
subsequent quarter to write new goals, or alter them, continuing to follow the SMART format.    
 Students should be encouraged to take time to reflect on their previous goals to assess 
their level of success; answering the following questions for each:  

● Did I reach my goal? 
● How do I know that I succeeded/did not succeed? 
● Is this goal still important to me? 

 Students should take time to write three new goals after reflecting on the outcomes from 
the previous quarter. 
Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class Participation 

 
  

https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaSThNTUoweVVXeDQ/view?usp=sharing
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Summary of Engaging Learning Experiences for Topics 

 

Topic  Engaging 
Experience 

Title  

Description Suggested 
Length of 

Time 

Goal 
Setting 

Philosophical 
Discussion of 

Goals 

In this activity, students will define, discuss, and 
explore what goals are and what purposes they 
serve in people’s lives. To begin, students will 

view the video: One-step-at-a-time. After viewing, 
the teacher should lead students in a discussion 

exploring these questions: 
● What is a goal? 

● What are some examples of goals people 
may set for themselves? 

○ Kids, Adults, Athletes, Teachers, 
Parents 

● Do you always reach all of your goals? 
● Why are some people more successful at 

reaching their goals, while others are not? 
 After the discussion, the class should be 

ready to explore how following the SMART Goal 
format may help them to accomplish their own 

goals in life.   Present the SMART Acronym and 
explain/discuss each. 

S – Specific  
M – Measurable 
A – Attainable 
R – Relevant 
T – Time based 

Then, as a group, use the SMART Goal graphic 
organizer to work on an example together.   

Consider using yourself as an example, or possibly 
a student in the room who has a specific goal in 

mind. 
When finished completing this task, students 

should have the skills and understanding in order to 
complete the activity in the next lesson - writing 

their own SMART goals for themselves. 

1 Day 
 

https://www.youtube.com/watch?v=8cCiqbSJ9fg
https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaSThNTUoweVVXeDQ/view?usp=sharing
https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaSThNTUoweVVXeDQ/view?usp=sharing
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Goal 
Setting 

Goal Setting 
(Academic, 
Social, and 

Extracurricular) 

 In this activity, students will begin by reviewing 
the SMART acronym (from the previous lesson) 

and discuss as a large group how to write a quality 
goal.    

Next, students will write three academic goals they 
would like to achieve for the quarter. With a 

partner, they will evaluate each goal according to 
the criteria: Specific, Measurable, Attainable, 

Relevant, and Timely. Once they have evaluated 
each, the students will complete the SMART 

graphic organizer for the goal they feel is best. 
After sharing in the whole group once again 

to elicit feedback, students will then repeat the 
process to name two more goals - one social and 

the other related to extra-curricular activities.  
To complete the activity, students will 

record these goals in one or more of these 
locations: data binders, citizenship cards, team data 

center, etc.    

1 Day 
 

Goal 
Setting 

Team Mission 
Statement  

 In this exercise, students will view a variety of 
mission statements, then collaborate to create a 

team mission statement centered between their own 
personal goals and the mission statement of the 

school. 
In the large group setting, teachers will use the 
Writing a Mission Statement Presentation to 
provide examples of mission statements and 

instructions on how to write one for your team. 
Students will gather in groups (3-4 students) with 

chart paper and sticky notes to start building a base 
for their mission statement. They should answer 

these questions: 
● Who are we? (qualities, values, beliefs) 

● Why are we here? 
● What do we have to do well together? 

● How will we make that happen? 
Once groups have been able to gather answers, 

they should then collaborate on a mission 
statement that unifies all of these concepts. The 

1-2 Days 

https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaSThNTUoweVVXeDQ/view?usp=sharing
https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaSThNTUoweVVXeDQ/view?usp=sharing
https://docs.google.com/a/parkhill.k12.mo.us/presentation/d/1FwrD9Wsfdbszi-60daMFzqDi5alxYxp0lg-pdeAYJ_0/edit?usp=sharing
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teacher should then lead the groups to combine and 
create a new mission statement that honors both.   
The product of this process should eventually be 

one mission statement to represent the whole 
group.  

Goal 
Setting 

Review of 
Goals 

After completing the initial set of 3 goals 
(academic, social, and extracurricular) at the 

beginning of quarters 2-4, students will re-engage 
at the start of each subsequent quarter to write new 

goals, or alter them, continuing to follow the 
SMART format.    

Students should be encouraged to take time to 
reflect on their previous goals to assess their level 
of success; answering the following questions for 

each:  
● Did I reach my goal? 

● How do I know that I succeeded/did not 
succeed? 

● Is this goal still important to me? 
Students should take time to write three new goals 
after reflecting on the outcomes from the previous 

quarter. 

3 Days 

 
 
 
 
 
 
 
 
 
 
 
 

 
  

https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaSThNTUoweVVXeDQ/view?usp=sharing
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7th Grade Life Ed Unit: Executive Skills 

Subject: Growth and Development  
Grade: 7 
Name of Unit: Executive Skills 
Length of Unit: 8 Days 
Overview of Unit: This unit builds off of the 6th grade Life Education AVID unit. Within this 
experience, students will identify a preferred note-taking format and practice it in class as well as 
apply it other courses. Students will participate in a Socratic Seminar discussion, practice 
planning for projects, utilize organizational systems both in- and out-side school. This unit runs 
throughout the year and concurrently with the other life education units.  
 
Priority Standards for unit: 

● DESE.Health.2C.6 Model healthy communication skills through exchange of 
information, questions, and ideas while recognizing the perspective of others 

● DESE.Health.4A.6 Recognize that life management skills (e.g., stress management, goal 
setting, decision making, assertive behavior, resisting peer pressure, and conflict 
resolution) can be applied to personal situations that adolescents encounter 

● DESE.Health.4C.7 Describe positive stress management skills to reduce stress related 
problems 

● ISTE 2 – Digital Citizen Students recognize the rights, responsibilities and opportunities 
of living, learning and working in an interconnected digital world, and they act and model 
in ways that are safe, legal and ethical. 

 

Unwrapped Concepts 
(Students need to know) 

Unwrapped Skills           
(Students need to be 

able to do) 

Bloom’s 
Taxonomy 

Levels 
Webb's 
DOK 

that life management skills  Recognize  Understand 2 
healthy communication skills through 

exchange of information, questions, and ideas 
while recognizing the perspective of others Model  Apply 2 
positive stress management skills to reduce 

stress related problems  Describe  Understand 2 
rights, responsibilities and opportunities of 

living, learning and working in an 
interconnected digital world Recognize, Model Apply 2 

 
Essential Questions: 

1. Why are note taking techniques important skills to understand and utilize?  
2. How does one advocate for themselves? 
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3. How can an individual recognize the rights and responsibilities of acting in safe, legal, 
and ethical ways in an interconnected digital world? 

 
Enduring Understanding/Big Ideas: 

1. Students will understand that there are various ways to take notes and the best practice is 
one that helps them, as an individual, succeed in their courses. Students will practice 
taking notes as well as explore organizational mechanisms for all their notes.  

2. Students will understand how to advocate for basic needs in a school setting. Students 
explore the difference between advocating for themselves with peers and adults.  

3. Learning and working in an interconnected digital world comes with rights and 
responsibilities regarding their digital identity, technology use, intellectual property, 
social interactions and personal data. 

 
Unit Vocabulary: 

Academic Cross-Curricular Words Content/Domain Specific 

● Advocate  
● Metacognition  
● Socratic Seminar  

● Digital Identity 
● Digital Footprint 
● Intellectual Property 
● Copyright Law 
● Social Network 
● Digital Privacy 

Resources for Vocabulary Development: Quality Tools 
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Topic 1: AVID Skills and Techniques 

Engaging Experience 1 
Title: Note-Taking Options 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

• DESE.Health.2C.6 Model healthy communication skills through exchange of 
information, questions, and ideas while recognizing the perspective of others 

Detailed Description/Instructions: The teacher will begin with a quick review of Cornell notes 
(from 6th grade LE curriculum) and their use digitally and on paper. The teacher will then 
introduce new or existing note taking programs used on the current team, such as OneNote, or E-
notes, etc. The teacher will highlight the important aspects of each and allow students to practice 
using the different note-taking strategies.  

The students will share out their favorite method for note-taking, and discuss and why it 
is a good fit for them. It is important for teachers to convey that note-taking is an important skill 
to master, and students should begin to recognize their preferred method of summarizing 
important information they are learning in the classroom. Students will finish by using this time 
to set up the preferred program to use immediately in their core classes. 
Bloom’s Levels: Understand, Apply 
Webb’s DOK: 1, 2 
Rubric: Class Participation 
 
Engaging Experience 2 
Title: Metacognition: Costa’s Q’s 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.4A.6 Recognize that life management skills (e.g., stress 
management, goal setting, decision making, assertive behavior, resisting peer 
pressure, and conflict resolution) can be applied to personal situations that 
adolescents encounter 

Detailed Description/Instructions: In this lesson, students will analyze Costa’s different levels 
of questioning to help them identify where they are in the learning process in any given 
classroom or subject area. 
 Use the AVID handout to read the poem and/or view the house representing the different 
levels of understanding. Ask students what learning looks like on the first story, second story, 
and finally the third story; also examining what a “skylight” is in this context. Next, the teacher 
should lead students to describe examples of different learning levels for specific subjects. 
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Spend time allowing students to relate to the different levels of understanding. Ask 
students about topics in which they feel they may be an “expert.” Do the “3rd story” descriptors 
match their level of understanding? Use a list like this one to prompt students to evaluate their 
level of learning based on the descriptors for each level. 

● Sports 
● Politics 
● Pop culture 
● Social media  
● Cell phones 
● Music 

Finally, ask students to evaluate their level of understanding prior to their most recent test 
in a given subject. Ask what level they believe their teachers are expecting. Ask how this topic 
being discussed today could help them prepare for their next test. 

 At the conclusion of the lesson, students should be able to examine their own learning in 
a given class and identify what level of understanding they have reached.      
Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class Participation 
 
Engaging Experience 3 
Title: Socratic Seminar (outline) 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.2C.6 Model healthy communication skills through exchange of 
information, questions, and ideas while recognizing the perspective of others 

Detailed Description/Instructions: The goal of a Socratic seminar is for students to help one 
another understand the ideas, issues, and values reflected in a specific text. A Socratic seminar is 
for facilitating discussion around ideas in the text, not for the purpose of debate.    

Step one: Select an appropriate text: Socratic seminars are based on close textual 
analysis so it is important to select a text that provides ample avenues for interpretation and 
discussion. If you choose a simple text where the meaning of it is fairly straightforward, there 
won’t be much for students to discuss. Also, the text should not be too long to read closely in the 
allotted amount of time. A text from one paragraph to one page would be appropriate. 

Step two: Students prepare for the seminar: Before beginning the seminar, it is 
essential that students have time to prepare ideas. Students should annotate the text before the 
start of the class discussion. (If students do not know how to annotate a text, you should model 
this for them.) Often teachers assign a discussion leader who generates a few open-ended 
questions that can be used to begin the seminar. 
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Step three: Contracting: Socratic seminars have rules that may not apply to other forms 
of discussion, so before beginning the seminar, it is important that everyone is aware of the 
norms. Below are typical rules used to structure a Socratic seminar:  

● Talk to each other, not just to the discussion leader or teacher. 
● Refer to evidence from the text to support your ideas. 
● Ask questions if you do not understand what someone has said, or you can 

paraphrase what another student has said for clarification. (“I think you said this, 
is that right?”) 

● You do not need to raise your hands to speak, but please pay attention to your 
“airtime” – how much you have spoken in relation to other students. 

● Don’t interrupt. 
● Don’t put down the ideas of another student. Without judging the student who you 

may disagree with, state your alternate interpretation or ask a follow-up question 
to help probe or clarify an idea. 

● Common statements or questions used during a Socratic seminar include: 
● Where does that idea come from in the text? 
● What does this word or phrase mean? 
● Can you say that in another way? 
● Is this what you mean to say? 
● What do you think the author is trying to say? 
● What else could that mean? 
● Who was the audience for this text? How does that shape our 

interpretation of these words? 
● Who was the author of this text? What do we know about him/her? How 

does that shape our understanding of these words? 
Step four: The Socratic seminar: A Socratic seminar often begins with the discussion 

leader, a student or the teacher, asking an open-ended question. A typical Socratic seminar 
opening prompt is: What do you think this text means? Silence is fine. It may take a few minutes 
for students to warm-up. Sometimes teachers organize a Socratic seminar like a fishbowl, with 
some students participating in the discussion and the rest of the class having specific jobs as 
observers. Socratic seminars should be given at least fifteen minutes and can often last thirty 
minutes or more. As students become more familiar with Socratic seminars, they are able to 
discuss a text for longer periods of time without any teacher-intervention. 

Step five: Reflection and to evaluate: After the Socratic seminar, give students the 
opportunity to evaluate the seminar in general and their own performance specifically. Here are 
some questions you might discuss or write about when reflecting on the seminar:  

● At any point did the seminar revert into a debate/discussion rather than dialogue? If so, 
how did the group handle this?  

● What evidence did you see of people actively listening and building on others' ideas?  

https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/fishbowl
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● How has your understanding of this text been affected by the ideas explored in this 
seminar?  

● What would you like to do differently as a participant the next time you are in a seminar? 
Cite: https://www.facinghistory.org/resource-library/teaching-strategies/socratic-seminar 
Bloom’s Levels: Apply 
Webb’s DOK: 3 
Rubric: Class Participation 
 
Engaging Experience 4 
Title: Project Planning 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.4A.6 Recognize that life management skills (e.g., stress 
management, goal setting, decision making, assertive behavior, resisting peer 
pressure, and conflict resolution) can be applied to personal situations that 
adolescents encounter 

Detailed Description/Instructions: In this lesson, students will analyze tasks presented to them 
in the typical classroom to help them plan their time more appropriately. 
 The teacher should provide a real or hypothetical “project” to assign to the class. The 
goal for the students is not to actually complete the project, but to identify the most important 
tasks to be completed and make a plan to make sure they are done within the timeframe.    
 Use the interpreting tasks hand-out to help students work through a general plan for 
themselves. Give students time to discuss with peers and then share out in with the large group.   
Some helpful questions for the purpose of scaffolding: 

● What should I do first? 
● What is the material about and what do I already know about this topic? 
● What questions do I already have about this subject? 
● How much time will it take to complete each step? 
● What is the teacher looking for/not looking for in this assignment? 
● Where will I need the most help? 

 Another helpful resource is the component task organizer. Students can view the example 
and complete their own version to help them organize multi-step tasks. When done, students 
should make a timeline to show how they will complete all components of the project in the 
allotted amount of time. 
Interpreting Task Handout 
https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaZHhyNG5pYUF4aGc/vie
w?usp=sharing 
Component Task Organizer 
https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaeWRLUG9RQW1LNmc/vi
ew?usp=sharing 

https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaZHhyNG5pYUF4aGc/view?usp=sharing
https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaZHhyNG5pYUF4aGc/view?usp=sharing
https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaeWRLUG9RQW1LNmc/view?usp=sharing
https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaeWRLUG9RQW1LNmc/view?usp=sharing
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Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class Participation 
 
Engaging Experience 5 
Title: Self Advocacy (communicating electronically) 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.2C.6 Model healthy communication skills through exchange of 
information, questions, and ideas while recognizing the perspective of others 

Detailed Description/Instructions: The teacher will discuss with the students the importance of 
self-advocacy at school and in daily life. The teacher will give examples of how this applies 
through a series of hypothetical situations. For example- You were absent for 3 days. During that 
time you missed a series of notes on the current topic. How would you approach the teacher 
about getting the missing notes? 

The teacher will illustrate a proper example of talking verbally to the teacher, how to 
send an appropriate email, and how to politely ask for assistance. The teacher will then break the 
students into pairs and role play different scenarios of the teacher’s choice (i.e. you have a paper 
graded incorrectly or you need to talk about a problem in class. etc.) 
Bloom’s Levels: Apply 
Webb’s DOK: 2 
Rubric: Class Participation 
 
Engaging Experience 6 
Title: Organizational Systems 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.4C.7 Describe positive stress management skills to reduce stress 
related problems 

Detailed Description/Instructions: The teacher will facilitate an activity where the students will 
begin the process of developing a digital binder. The teacher will provide different applications 
as they relate to note taking programs. This process may involve standard 3 ring paper driven 
binders, but the process of developing an organizational system for all classes is the same. The 
student by the end of the class will have a working organizational system of choice. 
Bloom’s Levels: Understand  
Webb’s DOK: 2 
Rubric: Class Participation 
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Topic 2: Digital Citizenship 

Engaging Experience 1 
Title: Common Sense Media  
Suggested Length of Time: 2 Days 
Standards Addressed 

Priority: 
• ISTE 2 – Digital Citizen Students recognize the rights, responsibilities and 

opportunities of living, learning and working in an interconnected digital world, 
and they act and model in ways that are safe, legal and ethical. 

Detailed Description/Instructions: The teacher will teach the lessons in Unit 2 of the 6-8 
curriculum found on Common Sense Media’s education website 
(https://www.commonsense.org/education/scope-and-sequence)  
Examples: The teacher will provide students with additional guidance as necessary through the 
following lessons found in Common Sense Media’s curriculum: 
Key ideas that should be part of the lesson include: 

• My Media (https://www.commonsense.org/education/lesson/my-media-6-8)  
• A Creator’s Responsibilities (https://www.commonsense.org/education/lesson/a-creators-

responsibilities-6-8  
• Safe Online Talk (https://www.commonsense.org/education/lesson/safe-online-talk-6-8  
• Which Me Should I Be (https://www.commonsense.org/education/lesson/which-me-

should-i-be-6-8)  
• Gender Stereotypes Online (https://www.commonsense.org/education/lesson/gender-

stereotypes-online-6-8)  
Bloom’s Levels: Apply, Analyze 
Webb’s DOK: 2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.commonsense.org/education/scope-and-sequence#unit-6-8-unit-1
https://www.commonsense.org/education/lesson/my-media-6-8
https://www.commonsense.org/education/lesson/a-creators-responsibilities-6-8
https://www.commonsense.org/education/lesson/a-creators-responsibilities-6-8
https://www.commonsense.org/education/lesson/safe-online-talk-6-8
https://www.commonsense.org/education/lesson/which-me-should-i-be-6-8
https://www.commonsense.org/education/lesson/which-me-should-i-be-6-8
https://www.commonsense.org/education/lesson/gender-stereotypes-online-6-8
https://www.commonsense.org/education/lesson/gender-stereotypes-online-6-8
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Summary of Engaging Learning Experiences for Topics 

 

Topic  Engaging 
Experience 

Title  

Description Suggested 
Length of 

Time 

AVID 
Skills and 

Techniques 

Note-Taking 
Options 

 
 

The teacher will begin with a quick review of 
Cornell notes (from 6th grade LE curriculum) 

and their use digitally and on paper. The teacher 
will then introduce new or existing note taking 

programs used on the current team, such as 
OneNote, or E-notes, etc. The teacher will 
highlight the important aspects of each and 

allow students to practice using the different 
note-taking strategies.  

The students will share out their favorite 
method for note-taking, and discuss and why it 

is a good fit for them. It is important for teachers 
to convey that note-taking is an important skill 

to master, and students should begin to 
recognize their preferred method of 

summarizing important information they are 
learning in the classroom. Students will finish by 
using this time to set up the preferred program to 

use immediately in their core classes. 

1 Day 

AVID 
Skills and 

Techniques 

Metacognition: 
Costa’s Q’s 

 

 In this lesson, students will analyze Costa’s 
different levels of questioning to help them 

identify where they are in the learning process in 
any given classroom or subject area. 

 Use the AVID handout to read the poem 
and/or view the house representing the different 

levels of understanding. Ask students what 
learning looks like on the first story, second 

story, and finally the third story; also examining 
what a “skylight” is in this context. Next, the 

teacher should lead students to describe 
examples of different learning levels for specific 

subjects. 

 1 Day 
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Spend time allowing students to relate to 
the different levels of understanding. Ask 

students about topics in which they feel they 
may be an “expert.” Do the “3rd story” 

descriptors match their level of understanding?   
Use a list like this one to prompt students to 
evaluate their level of learning based on the 

descriptors for each level. 
● Sports 
● Politics 

● Pop culture 
● Social media  
● Cell phones 
● Music 

Finally, ask students to evaluate their level of 
understanding prior to their most recent test in a 
given subject. Ask what level they believe their 
teachers are expecting. Ask how this topic being 

discussed today could help them prepare for 
their next test. 

At the conclusion of the lesson, students should 
be able to examine their own learning in a given 
class and identify what level of understanding 

they have reached. 

AVID 
Skills and 

Techniques 

Socratic 
Seminar 
(outline) 

 The goal of a Socratic seminar is for students to 
help one another understand the ideas, issues, 

and values reflected in a specific text. A Socratic 
seminar is for facilitating discussion around 

ideas in the text, not for the purpose of debate.    
Step one: Select an appropriate text: Socratic 
seminars are based on close textual analysis so it 
is important to select a text that provides ample 
avenues for interpretation and discussion. If you 
choose a simple text where the meaning of it is 
fairly straightforward, there won’t be much for 
students to discuss. Also, the text should not be 

too long to read closely in the allotted amount of 
time. A text from one paragraph to one page 

would be appropriate. 

1 Day 
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Step two: Students prepare for the seminar:   
Before beginning the seminar, it is essential that 

students have time to prepare ideas. Students 
should annotate the text before the start of the 

class discussion. (If students do not know how to 
annotate a text, you should model this for them.) 

Often teachers assign a discussion leader who 
generates a few open-ended questions that can 

be used to begin the seminar. 
Step three: Contracting: Socratic seminars 

have rules that may not apply to other forms of 
discussion, so before beginning the seminar, it is 
important that everyone is aware of the norms. 

Below are typical rules used to structure a 
Socratic seminar: 

● Talk to each other, not just to the discussion 
leader or teacher. 

● Refer to evidence from the text to support 
your ideas. 

● Ask questions if you do not understand what 
someone has said, or you can paraphrase what 
another student has said for clarification. (“I 

think you said this, is that right?”) 
● You do not need to raise your hands to speak, 

but please pay attention to your “airtime” – 
how much you have spoken in relation to 

other students. 
● Don’t interrupt. 

● Don’t put down the ideas of another student. 
Without judging the student who you may 

disagree with, state your alternate 
interpretation or ask a follow-up question to 

help probe or clarify an idea. 
● Common statements or questions used during 

a Socratic seminar include: 
● Where does that idea come from in the text? 

● What does this word or phrase mean? 
● Can you say that in another way? 
● Is this what you mean to say? 

● What do you think the author is trying to say? 
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● What else could that mean? 
● Who was the audience for this text? How does 

that shape our interpretation of these words? 
● Who was the author of this text? What do we 

know about him/her? How does that shape our 
understanding of these words? 

Step four: The Socratic seminar: A Socratic 
seminar often begins with the discussion leader, 
a student or the teacher, asking an open-ended 
question. A typical Socratic seminar opening 

prompt is: What do you think this text means? 
Silence is fine. It may take a few minutes for 

students to warm-up. Sometimes teachers 
organize a Socratic seminar like a fishbowl, with 
some students participating in the discussion and 

the rest of the class having specific jobs as 
observers. Socratic seminars should be given at 

least fifteen minutes and can often last thirty 
minutes or more. As students become more 

familiar with Socratic seminars, they are able to 
discuss a text for longer periods of time without 

any teacher-intervention. 
Step five: Reflection and to evaluate: After the 
Socratic seminar, give students the opportunity 
to evaluate the seminar in general and their own 

performance specifically. Here are some 
questions you might discuss or write about when 

reflecting on the seminar: 
● At any point did the seminar revert into a 

debate/discussion rather than dialogue? If so, 
how did the group handle this?  

● What evidence did you see of people actively 
listening and building on others' ideas?  

● How has your understanding of this text been 
affected by the ideas explored in this 

seminar?  
● What would you like to do differently as a 

participant the next time you are in a 
seminar? 

https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/fishbowl
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Cite: https://www.facinghistory.org/resource-
library/teaching-strategies/socratic-seminar 

AVID 
Skills and 

Techniques 

Project Planning In this lesson, students will analyze tasks 
presented to them in the typical classroom to 
help them plan their time more appropriately. 

The teacher should provide a real or hypothetical 
“project” to assign to the class. The goal for the 
students is not to actually complete the project, 
but to identify the most important tasks to be 
completed and make a plan to make sure they 

are done within the timeframe.    
Use the interpreting tasks hand-out to help 
students work through a general plan for 

themselves. Give students time to discuss with 
peers and then share out in with the large group.   

Some helpful questions for the purpose of 
scaffolding: 

● What should I do first? 
● What is the material about and what do I 

already know about this topic? 
● What questions do I already have about this 

subject? 
● How much time will it take to complete each 

step? 
● What is the teacher looking for/not looking for 

in this assignment? 
● Where will I need the most help? 

 Another helpful resource is the 
component task organizer. Students can view the 
example and complete their own version to help 

them organize multi-step tasks. When done, 
students should make a timeline to show how 

they will complete all components of the project 
in the allotted amount of time. 

Interpreting Task Handout 
https://drive.google.com/a/parkhill.k12.mo.us/fil
e/d/0B9JZGXSto_FaZHhyNG5pYUF4aGc/view

?usp=sharing 
Component Task Organizer 

1 Day 

https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaZHhyNG5pYUF4aGc/view?usp=sharing
https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaZHhyNG5pYUF4aGc/view?usp=sharing
https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaZHhyNG5pYUF4aGc/view?usp=sharing
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https://drive.google.com/a/parkhill.k12.mo.us/fil
e/d/0B9JZGXSto_FaeWRLUG9RQW1LNmc/vi

ew?usp=sharing 

AVID 
Skills and 

Techniques 

Self-Advocacy 
(communicating 
electronically) 

The teacher will discuss with the students the 
importance of self-advocacy at school and in 

daily life. The teacher will give examples of how 
this applies through a series of hypothetical 

situations. For example- You were absent for 3 
days. During that time you missed a series of 
notes on the current topic. How would you 

approach the teacher about getting the missing 
notes? 

The teacher will illustrate a proper example of 
talking verbally to the teacher, how to send an 
appropriate email, and how to politely ask for 

assistance. The teacher will then break the 
students into pairs and role play different 

scenarios of the teacher’s choice (i.e. You have a 
paper graded incorrectly or you need to talk 

about a problem in class. etc.) 

 1 Day 

AVID 
Skills and 

Techniques 

Organizational 
Systems 

The teacher will facilitate an activity where the 
students will begin the process of developing a 

digital binder. The teacher will provide different 
applications as they relate to note taking 

programs. This process may involve standard 3 
ring paper driven binders, but the process of 
developing an organizational system for all 

classes is the same. The student by the end of the 
class will have a working organizational system 

of choice. 

 1 Day 

Digital 
Citizenship 

Common Sense 
Media 

Teacher will guide students through the 6-8 
grade band Unit 1 curriculum found on Common 

Sense Media 

2 days 

 
 

 

https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaeWRLUG9RQW1LNmc/view?usp=sharing
https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaeWRLUG9RQW1LNmc/view?usp=sharing
https://drive.google.com/a/parkhill.k12.mo.us/file/d/0B9JZGXSto_FaeWRLUG9RQW1LNmc/view?usp=sharing


Board Approved May 26, 2016            P a g e  | 36 
Board First Read with Revisions: January 10, 2019 

7th Grade Life Ed Unit: Growth and Development 

Subject: Life Education 
Grade: 7 
Name of Unit: Growth and Development 
Length of Unit: 6 Days 
Overview of Unit: The growth and development unit details the aspects of human development, 
preventative care for healthy lifestyles, issues with sexual development and risky behavior. This 
unit provides information that students will use to make smart healthy decisions as young adults. 
 
Priority Standards for unit: 

● DESE.1.C.HPE 1 Sequence the process and events of the human life cycle including 
fertilization, fetal development and birth. 

● DESE.1.K.HPE 1 Distinguish between dominant and recessive traits.  
● DESE.1.B.HPE 3 Predict problems that may occur due to insufficient or lack of 

preventive care for health needs.  
● DESE.1.D.HPE 3, HPE 5 Recognize the importance of regular check-ups for various 

types of cancer (e.g., breast, testicular, skin).  
● DESE.3.C.HPE 5 Compare peer pressure to peer support and evaluate how each 

influences the making of informed and reasoned decisions regarding TAOD use. (added 
from drug unit) 

● DESE.1.D.HPE 3, HPE 5 Name and discuss common STIs (sexually transmitted 
infections).  

● DESE.1.D.HPE 3, HPE 5 Describe the patterns of transmission, treatments, and 
prevention of sexually transmitted infections.  

● DESE.1.F.HPE 3 Describe how to protect self and others from STI (sexually transmitted 
infections) and explain the role of abstinence for prevention (**Section 170.015 Revised 
Statues of Missouri: Requires the student be presented “with the latest medically factual 
regarding both the possible side effects and health benefits of all forms of contraception, 
including the success and failure rates for the prevention of pregnancy and sexually 
transmitted diseases.”).  

● HIV/AIDS. DESE.1.E.HPE.3 Explain the patterns of transmission, treatment (past and 
present), and prevention of  

 

Unwrapped Concepts 
(Students need to know) 

Unwrapped Skills           
(Students need to be 

able to do) 

Bloom’s 
Taxonomy 

Levels 
Webb's 
DOK 

the process and events of the human life 
cycle including fertilization, fetal 

development and birth Sequence Understand 2 
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between dominant and recessive traits Distinguish Understand 2 
problems that may occur due to insufficient 
or lack of preventive care for health needs Predict Understand 2 
the importance of regular check-ups for 

various types of cancer  Recognize Remember 1 
peer pressure to peer support and evaluate 

how each influences the making of informed 
and reasoned decisions regarding tobacco 

alcohol and other drug use Compare Understand 2 
common STIs         Name and Discuss Understand 3 

the patterns of transmission, treatments, and 
prevention of sexually transmitted infections Describe Understand 2 
how to protect self and others from sexually 
transmitted infections and explain the role of 

abstinence for prevention Describe Understand 2 
the patterns of transmission, treatment (past 
and present), and prevention of HIV/AIDS Explain Understand  3 

 
Essential Questions: 

1. Why is the early life cycle including fertilization, fetal development, and birth an 
important process to know and understand? 

2. How can adolescents develop healthy habits and take preventive measures to reduce the 
risks of developing a variety of non-communicable diseases? 

3. How can adolescents make proactive social choices to affect their long-term health? 
4. How can adolescents avoid being infected with or transmitting HIV/AIDS and other 

STI’s? 
5. Why abstinence is considered the best way to prevent infection and transmission of 

STI’s? 
6. How are STI’s (including HIV/AIDS) being treated currently, and what have been the 

methods of treatment in the past? 
 
Enduring Understanding/Big Ideas: 

1. A correct understanding of the early life cycle helps adolescents prepare to make healthy  
decisions for themselves and begin to understand how also to make healthy decisions for 
their future families. 

2. Preventive care, regular check-ups, and healthy lifestyle choices help us maintain our 
bodies for the long-term and reduce our chances of non-communicable diseases. 

3. An accurate understanding of social influences can help students understand how 
relationships affect their choices and can impact their long-term health. 
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4. There are forms of contraception that are options that only manage risks of contracting 
STI’s or becoming pregnant. 

5. Abstinence eliminates most of the risks in contracting and/or transmitting STI’s, 
including HIV/AIDS.    

6. An accurate understanding of the current and past methods of treatment of STI’s 
including HIV/Aids. 

 
Unit Vocabulary: 

Academic Cross-Curricular Words Content/Domain Specific 

● Fetal 
● Heredity 
● Pregnancy 

 

● Bacterial Vaginosis 
● Chlamydia 
● Genital Herpes 
● Gonorrhea 
● Hepatitis B 
● Hepatitis C 
● HIV/AIDS 
● Human Papillomavirus 
● Lymphogranuloma Venereum (LGV) 
● Pubic Lice (Crabs) 
● Scabies 
● Syphilis 
● Trichomoniasis 
● Yeast Infections 

Resources for Vocabulary Development: Quality Tools 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://intheknowpeel.ca/stiaids/list.htm#bv
http://intheknowpeel.ca/stiaids/list.htm#chlam
http://intheknowpeel.ca/stiaids/list.htm#gh
http://intheknowpeel.ca/stiaids/list.htm#gonno
http://intheknowpeel.ca/stiaids/list.htm#hepB
http://intheknowpeel.ca/stiaids/list.htm#hepC
http://intheknowpeel.ca/stiaids/list.htm#hpv
http://intheknowpeel.ca/stiaids/list.htm#lgv
http://intheknowpeel.ca/stiaids/list.htm#lice
http://intheknowpeel.ca/stiaids/list.htm#scabies
http://intheknowpeel.ca/stiaids/list.htm#syph
http://intheknowpeel.ca/stiaids/list.htm#trichom
http://intheknowpeel.ca/stiaids/list.htm#yeast
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Topic 1: Growth and Development 

Engaging Experience 1 
Title: Early Life  
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.1.C.HPE 1 Sequence the process and events of the human life cycle 
including fertilization, fetal development and birth. 

● DESE.1.K.HPE 1 Distinguish between dominant and recessive traits. 
Detailed Description/Instructions: The teacher will use digital resources, such as materials 
provided by the Center for Disease Control (CDC) websites to describe the human life cycle 
including fertilization, fetal development, and the impact that heredity has on human 
development. 
Bloom’s Levels: Understand  
Webb’s DOK: 2 
Rubric: Class participation 
 
Engaging Experience 2 
Title: Preventive Care 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.1.B.HPE 3 Predict problems that may occur due to insufficient or lack of 
preventive care for health needs.  

● DESE.1.D.HPE 3, HPE 5 Recognize the importance of regular check-ups for 
various types of cancer (e.g., breast, testicular, skin).  

Detailed Description/Instructions: The teacher will present a series of scenarios related to poor 
health choices (such as not going to the dentist, doctor, etc.) and the students will research 
possible problems related to that lack of preventive care. Students will then create self-help 
posters (on paper or online) that will communicate to the observer specific preventive health care 
habits and the benefits participating. Posters will be posted around the room, or online and 
students will present them to the class. 
Bloom’s Levels: Understand, Remember 
Webb’s DOK:  1, 2 
Rubric: Class participation 
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Engaging Experience 3 
Title: Sexually Transmitted Infections 
Suggested Length of Time: 1-2 Days 
Standards Addressed 
 Priority: 

● DESE.1.D.HPE 3, HPE 5 Name and discuss common STIs (sexually transmitted 
infections).  

● DESE.1.D.HPE 3, HPE 5 Describe the patterns of transmission, treatments, and 
prevention of sexually transmitted infections.  

● DESE.1.F.HPE 3 Describe how to protect self and others from STI (sexually 
transmitted infections) and explain the role of abstinence for prevention 
(**Section 170.015 Revised Statues of Missouri: Requires the student be 
presented “with the latest medically factual regarding both the possible side 
effects and health benefits of all forms of contraception, including the success and 
failure rates for the prevention of pregnancy and sexually transmitted diseases.”).  

● DESE.1.E.HPE.3 Explain the patterns of transmission, treatment (past and 
present), and prevention of HIV/AIDS.  

Detailed Description/Instructions: The teacher will use digital resources, such as materials 
provided by reputable websites (Center for Disease Control) to describe the most commonly 
known sexually transmitted infections and how they are treated and transmitted. The sexually 
transmitted infections that should be covered are herpes, gonorrhea, hepatitis B and C, human 
papillomavirus, etc. The teacher will describe the most common contraceptive devices, their 
success rates, and risk factors. The teacher will reinforce that the Park Hill School District 
endorses abstinence as the only fool-proof method of preventing pregnancy and the transmission 
of STI’s. The teacher may use the Sexually Transmitted Disease PowerPoint located in the shell 
course within the Learning Management System. 
Bloom’s Levels: Understand 
Webb’s DOK: 2, 3 
Rubric: Class participation 
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Engaging Scenario 

 

Engaging Scenario (An Engaging Scenario is a culminating activity that includes the 
following components: situation, challenge, specific roles, audience, product or performance.) 
 
Students will create a personal mission or goal detailing their plan to engage in healthy 
behaviors as they move through their early adult life. This plan can be shared as a group or 
kept personal.  

Rubric for Engaging Scenario:  Class participation 
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Summary of Engaging Learning Experiences for Topics 

 

Topic  Engaging 
Experience 

Title  

Description Suggested 
Length of 

Time 

Growth & 
Development 

Early Life The teacher will use digital resources, such as 
materials provided by the Center for Disease Control 

(CDC) websites to describe the human life cycle 
including fertilization, fetal development, and the 
impact that heredity has on human development. 

1 Day 

Growth & 
Development 

Preventive 
Care 

 

The teacher will present a series of scenarios related 
to poor health choices (such as not going to the 

dentist, doctor, etc.) and the students will research 
possible problems related to that lack of preventive 
care. Students will then create self-help posters (on 

paper or online) that will communicate to the 
observer specific preventive health care habits and 

the benefits participating. Posters will be posted 
around the room, or online and students will present 

them to the class. 

 1 Day 

Growth & 
Development 

Sexually 
Transmitted 

Infection 

The teacher will use digital resources, such as 
materials provided by reputable websites (Center for 

Disease Control) to describe the most commonly 
known sexually transmitted infections and how they 
are treated and transmitted. The sexually transmitted 

infections that should be covered are herpes, 
gonorrhea, hepatitis B and C, human papillomavirus, 

etc. The teacher will describe the most common 
contraceptive devices, their success rates, and risk 

factors. The teacher will reinforce that the Park Hill 
School District endorses abstinence as the only fool-

proof method of preventing pregnancy and the 
transmission of STI’s. The teacher may use the 

Sexually Transmitted Disease PowerPoint located in 
the resource folder. 

1-2 Days 
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7th Grade Life Ed Unit: Drug Prevention  
Subject: Life Education 
Grade: 7 
Name of Unit: Drug Education 
Length of Unit: 2 Days 
Overview of Unit: Students will review pressure situations regarding gateway drug use and plan 
specific reactions to those situations such that they are able to safely make a healthy choice. 
 
Priority Standards for unit: 

● DESE.3.C.HPE 5 Compare peer pressure to peer support and evaluate how each 
influences the making of informed and reasoned decisions regarding Tobacco, Alcohol 
and Other Drug (TAOD) use. 

 
Essential Questions: 

1. How will students evaluate and plan to react to the influences involved in peer pressure 
regarding gateway drug use (Tobacco, Alcohol and Other Drug). 

 
Enduring Understanding/Big Ideas: 

1. Students understand how to identify the specific pressures that peers place on each other 
in regards to gateway drug use (TAOD). Students will understand how to identify 
situations in which peer pressure to engage in TAOD use will be highest and how to deal 
with those situations when confronted. 

 
Unit Vocabulary: 

Academic Cross-Curricular Words Content/Domain Specific 

 ● Alcohol 
● Peer Pressure 
● Tobacco 

Resources for Vocabulary Development: Quality Tools 
 
 

Unwrapped Concepts 
(Students need to know) 

Unwrapped Skills           
(Students need to be 

able to do) 

Bloom’s 
Taxonomy 

Levels 
Webb's 
DOK 

peer pressure to peer support and evaluate how 
each influences the making of informed and 

reasoned decisions regarding Tobacco, Alcohol 
and Other Drug use Compare Understand 2 



Board Approved May 26, 2016            P a g e  | 44 
Board First Read with Revisions: January 10, 2019 

Topic 1: Handling Peer Pressure 

Engaging Experience 1 
Title: Handling Peer Pressure 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.3.C.HPE 5 Compare peer pressure to peer support and evaluate how each 
influences the making of informed and reasoned decisions regarding Tobacco, 
Alcohol and Other Drug (TAOD) use.  

Detailed Description/Instructions: The teacher will describe the effects of peer pressure by 
relating common situations in which peer pressure is prone to happen. The teacher will describe 
some of the risks related to TAOD and some strategies to use to make healthy life choices. 
Students will then role play scenarios of the teacher’s choice regarding situations where students 
may be required to make an informed decision. For example, you are at a gathering of friends at 
a friend’s house, one of the friends reaches in his/her bag, pulls out a few cans of beer, opens one 
and hands it to you…Role play from here. 
Bloom’s Levels: Understand  
Webb’s DOK: 2 
Rubric: Class participation 
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Engaging Scenario 

 

Engaging Scenario (An Engaging Scenario is a culminating activity that includes the 
following components: situation, challenge, specific roles, audience, product or performance.) 
 
Students will create a personal smart goal in regards to making healthy choices about illegal 
drug use. 

Rubric for Engaging Scenario: Class Participation  
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Summary of Engaging Learning Experiences for Topics 

 

Topic  Engaging 
Experience 

Title  

Description Suggested 
Length of 

Time 

Handling 
Peer 

Pressure 

Handling Peer 
Pressure 

The teacher will describe the effects of peer 
pressure by relating common situations in which 
peer pressure is prone to happen. The teacher will 
describe some of the risks related to TAOD and 

some strategies to use to make healthy life choices. 
Students will then role play scenarios of the 
teacher’s choice regarding situations where 

students may be required to make an informed 
decision. For example, you are at a gathering of 

friends at a friend’s house, one of the friends 
reaches in his/her bag, pulls out a few cans of beer, 

opens one and hands it to you…Role play from 
here. 

1 Day 
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Unit of Study Terminology 
  
Appendices: All Appendices and supporting material can be found in this course’s shell course in the 
District’s Learning Management System. 
  
Assessment Leveling Guide: A tool to use when writing assessments in order to maintain the appropriate 
level of rigor that matches the standard. 
  
Big Ideas/Enduring Understandings: Foundational understandings teachers want students to be able to 
discover and state in their own words by the end of the unit of study. These are answers to the essential 
questions. 
  
Engaging Experience: Each topic is broken into a list of engaging experiences for students. These 
experiences are aligned to priority and supporting standards, thus stating what students should be able to 
do. An example of an engaging experience is provided in the description, but a teacher has the autonomy 
to substitute one of their own that aligns to the level of rigor stated in the standards. 
  
Engaging Scenario: This is a culminating activity in which students are given a role, situation, challenge, 
audience, and a product or performance is specified. Each unit contains an example of an engaging 
scenario, but a teacher has the ability to substitute with the same intent in mind. 
  
Essential Questions: Engaging, open-ended questions that teachers can use to engage students in the 
learning. 
  
Priority Standards: What every student should know and be able to do. These were chosen because of 
their necessity for success in the next course, the state assessment, and life. 
  
Supporting Standards: Additional standards that support the learning within the unit. 
  
Topic: These are the main teaching points for the unit. Units can have anywhere from one topic to many, 
depending on the depth of the unit. 
  
Unit of Study: Series of learning experiences/related assessments based on designated priority standards 
and related supporting standards. 
  
Unit Vocabulary: Words students will encounter within the unit that are essential to understanding. 
Academic Cross-Curricular words (also called Tier 2 words) are those that can be found in multiple 
content areas, not just this one. Content/Domain Specific vocabulary words are those found specifically 
within the content. 
  
Symbols: 
This symbol depicts an experience that can be used to assess a student’s 21st Century Skills using the 
rubric provided by the district. 
 
This symbol depicts an experience that integrates professional skills, the development of professional 
communication, and/or the use of professional mentorships in authentic classroom learning activities. 
 
 


